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This pamphlet is published by SOLIDARITY (London)
on behalf of Bob Dent. It is an account by a student of
his expectations, experiences and activities at L.S.E.
between 1969 and 1972. We feel it describes an experience
of real events and provides an insight into the nature of

contemporary dissent. As such it is worth recording.

We are not publishing it as a4 SOLIDARITY pamphlet,
as this might be taken to imply a full endorsement of
Bob Dent's political attitudes and actions. The text
has provoked considerable argument within SOLIDARITY
(London) about Bob's conceptions and what he did about
them. We hope in due course to produce our own pamphlet
on capitalist 'higher' education and on the role of

students in the revolutionary movement.




CARS FOR WHAT

INTRODUCTION

"he ideas of the ruling class are in every epoch the
ruling: ideas: i.e. the class which is the ruling
material force of society is at the same tine the
the ruling intellectual force. The class wnich has
the neans of material production at its disposal has
control at the same time over the means of mental
production. (Marxs The Gernan Tdeolozy)

There are two versions of all institutions in society, two
perspectives of their reality ~ the official nfront-office" view, and
the uvnofficial ‘shop-floor" view, The former is naintained and paraded
by headmasters!' reports, college prospectuses, Dby ninisterial broad-
casts and nanagerial forecasts. The latter, unofficial, version is
felt and experienced by the rank-and-file, the people at the bottom.
Their version of reality is concrete in that it is generally unclouded
by misty or mystify .ng wishful~thinking. The unofficial version,
however, is felt rather than perceived; it is life itself rather than
data about life. Its mode of expression is equally unofficials the
workbench humour, the playjround chatter, the toilet scrawl, Yet in
the contrast of these two purspectives lies the gocial divisions
between men, between, on the one hand, those who rule and manage,
and on the other, those who are ruled and are managed. If these two
groups have a different view of reality, it is because for them
reality is different.

The followin: is one person‘s unofficial view of the
Tondon School of Hconomics, for the L3E is no different from any
other institution. One the one hand stands the prospectus, the
Director's Report, the freshers' conference, the '"international
reputation', the publications and all the paraphernalia associated
with "one of the forenost centres of social science in the world".
And on the other? A few odd political pamphlets, a couple of paper-
back books, a record sonevhere of a union motion? No. The real record
is unspoken, buried deep in the experiences of the thousands who
pass through - to what? A few "uake it'", of course, a prine ninister
here, o big-shot civil servant there, an acadenic who reaches the
heights of specialisation in trivia. But the rest, what of them?
The intellectual proletariat who sell their nental labour power for
a ness of pottage (larze holping), and a collar and tie. How did they



e o

experience the reality of LSE? ¥ho knowis? All we can do is to reconstruct
our own experience and share i1t with others. The following is my

own attenpt to do just that. After 17 years of "succegs" in the
schooling systen, 1t is very difficult to zenuinely express one's
own experiencé and relate to it. After all, the whole of 'education!
has been relating to other people's experience, to other people's
view of reality!

Tt ig fittinz, albeit accidental, that ny first two
experiences of LSE expressed this official-unofficial split. The
first tine I set foot throuch the zlass doors of the School I uas
arested by a large banner which proclaimed that "Adaus” had closed
N9t and that "we" had opened "it', "It was of course the school
buildings and the occasion wag the weelkend of the Vietnam occupation
in October 1968, Inside, the atmosphere wag electricy groups
selling their literatures people dashing around checkin; food,
security and acconuodation. The 01d Theatre became a peruanent
debating chanber vhere the division between politics and education
was at last being overcome. I remenber Robin Blackburn sayingz that,
althoush he had heard Lipsey and uany other bourgeois economists
speak from this sane platform, he had never heard such good sense
as had been ziven by the trade unionist who had just spoken. It vas
very euphoric. Zut it was all good gtuff. I renember sleeping in
the corridor just outside the Robinson Room, and in the worning
eating janm sandwiches prepared by the L3s War on dant Society.

Very unconfortable, but who cared? As I wrote in a report on the
weekend a few weeks after:

1T the lecture theatre impromptu teach-ing on waies,
prices and profits vere siven to packed, attentive
audiences. At nizht, corridors becanl hedronro,
tables becane beds. There was no fuss, no fights,
no danage, no guestions. llere uas a building being
used for people, and it was open %o all."

1

I+ has never been the same since.

Nothing could be wore in contrast to this experience than
my second visit to LSE - an interview. And this tine I zot the
official version. I was incervieued by three acadcwmics: Prof.
Worthedge, Peter deddavey, and e third whom I caimot recall. I sat
there opposite ,the desk, wearing my collar and tie (it's Jjust like
looking for a jobl) trying to zive convincing ansvers as to vhy I
really wanted to come to LSE. On reflection, I can reuenber
actually workin: out reasons before the interview in anticipation
of the line of questioning. ‘/hich shows how for nany of ug the
process of jetting to university has not been one of cecnscious
deternination but of blindly rumning the race and leaping the hurdles
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sinply because they are there. The image I would use today is one
of the escalator. At aze cleven we et on the bottom step, and if
ve are fortunate enoush to et into the 'A' strean, we get carried
alonz and up without question. Houever, wmy interviewcrs were quite
pleasant, they asked me about nothing ruch: I can only renenber
one question clearly - vhat did I think of Enoch Powell? I pgave
some noncomaital reply so that I couldn't be uade out to be either
a racist or a raving lefty. This goie of question and answer
foreshadowed nany games I would play in the next three years. iost
classes and tutorials arce sanes in that everyone pretends to be
interested in the topic under discussion, when clearly these
neetinzes are never genuinely voluntary associations. The jaue-
playing helps obscure this contradiction.

What was nost absurd about the interview was that ny

interrosators' said that the whole thing need not have taken place!l

Thore had heen a mistake in the Admissions Department. I had already

been accepted, and should never have been called to an interview.

It cost me £6 on train fares to experience ny first taste of
university bureaucracy. (Whether there zenuinely had been a
nigtake, or whether they uvanted an interview to test my political
vieug, I wouldn't like to say.)

CDUCATION FOR WH

A1l objections urged agoinst the Commmunistic

mode of producing and appropriating material
products, have, in the same way, becn urged against
the Coumunmistic nodes of producing and approp- .
riating intellectual products. Just as, to the
bourzeois, the disappearance of class property is
the dloﬂQQC&TuUCG of production itself, so the
disappearance of class culture is to hlu identical
with the disappearance of all culture,

That culture, the loss of which he 1a nont s 13,
for the encrnous uajority, o mere training to act
as a wachine," (iarx: The Communist M@nlfesto)

Year I: BEducation v, Ixamination

When T caune to LSE I suffered fron several illusions,
The main onc was Lelieving that it would he posgidle to et an
education by follouin: iy coursc. I goon discovered that I uas
wrons. Beginning ny first year course (B.Soo Unemployuent) in the
manner that I had- been used to, I attended nost scheduled lectures

®

and classes. 1 duly touk notes und read the relevant books. Gradually

A

throushout the first tern two things dawned on ne. what I had thought
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gsociology, politics and econowmics to be - or at least those aspects
in which I was interested - viag not beiny referrcd to in these
lectures. In other words, the content bored me. Secondly, the way
in which I was trying to learn things, note-taking and revising,
forcing myself to read books simply because they were on the course,
feigning interest in uninteresting classroom conversations, becane
increasingly absurd, if not inpossible, for me., By Christuoas tine
then, I had been thoroushly turned off 'education! ot L3E.

But these general tendencies wvere not the only things which
contributed to wy growing critical consciousness. I can renenber
specific instances which seened to typify the overall irrationality
of the teach.ng and learning process. Twe in particular stick in my
mind. Une occured during a government class. The teacher wasg Irs.
Pickles, and the subject was "the House of Lords'. Someone bezan a
paper with the obvious remark that the House of Lords was not a
democratic institution. At this point the class teacher interrupted
gaying that students had a bad halbit of misusing the term
fdemocracy! and that really as there was no overt opposition move-
ment to the Lords then people implicitly supported its existence,
and hence it was a democratic institution' This is the crazy sort
of logic that many academics still adhere to. (Note: Mrs., Pickles
has since written a textbook on democracy!)

4 However, it,wasn't only reactionary or conservative
acadenics who leftia bad impression. My first-year cconouics' class
was taken by M., Desai (a self-professed Marxist). Great, I thought
to myself, at least this should be better. But what a conedown to
discover that the things he was teaching ere no different either
in form or content from the weekly conbination of American folklore
and marginal analysis delivered by wonder-boy ilax Steuer in his
lectures. His argument was the stock-in-trade "if you don't lcarn
this you'll never be able to criticise it". I myself was not
particularly interest in nekinz critiques of Lipsey or Alchan and
Allen. I simply wanted to understand about unenploynent, bad
housing, income distribution, etc. But ask any economist about these
and he looks at you as if you've coue from another planet. And, in
any cage, they are not on the syllabus!

When I cane to LSE I was intercsted in economics, but the
result of my trying to follow the first year course vas to turn ne
off the subject completely. It is only now, after tuo years of aveoiding
9]

the subject, that I an beginning, of wy own volition, to take it up
again.

By Christmas, then, I had come to realise that I vag not
going to zain much by blindly following my course and reading the
required books. Over the vacation, I thouzht about these nezative
experiences and tried to piece thenm together. There vas sonething
at the botton of all this, the examination systeu., The more I
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thousht about it, the more it becane clear. It uas the
examination syllabus which determined the content of teaching

and the fact that uwe all studied the saue thinzy, regardless of
our individual interests. It was the exan which introduced the
irrational clement of competition into the lecrning Process.
Irrational, that is, because true learning is a social, co-operative
activity. It was the exan system, in fact, which explained every-
thing, even the pover structure. For, in the last analysis, the
pouer of the authorities over the students rests upon their
ability to wanipulate and manage the exaninations; (and, of course,
the acceptance by the student hinself of the legitimacy of this
manipulation). In short, from the suthorities! point of view,
everything can be justified by the exawination. R tionality need
not be adhered to - if its on the syllabus, then vhat further
argunent can there be? After all, we did coue to university to
et a degree didn't we?

Thig wasn't the first time I had thouzht alony these
lines. -.on taking A-levels I nad been struck by the absurdity of
the whole thing. In those days we weren't studying fnglish
Literature, we were menorising six books. I had often complained
about this test-nentality, and had argued that the abolition of
examinations would zreatly bencfit the education system. It hadn't
yet struck me hou necessary and efficient (in the sense that the
criterion of 'intelligence! uasg accepted by aluost everybody)
exans vere, if soclety was to divide its growing population into
the different catesories of labour power. Weither had I contenplated
not takino any cxens, thoujh after one terw at LSE it becaue
increasingly clear that I could not return and study either
willingly or otherwise and take the Part I exan without protest.
Thig wasn't a question of ideolojical persuasion but alnost of
nécessity in the sense that uy cxpericnce of university 'education'
was becoming increasingly intolerable.

C

Returning after Christuos, 1 ghared ny experience vith
several friends, and digcovered that they too were bored and
uninterested in their courses. It seened to us that the examina-~
tion uyllabus stood in opposition to us 1like an alien force goue-
how doninating our lives and restricting any cenuine desire to
nake exciting discoveries. e regolved to contest this situation.

“Khout five of us began what we called the ! Exanination Statenent
Canpaimn'.

The ides of the caupaign was sinplicity itself. We would
try to orgenise a boycott of the Part I exain by gebtting as many
studonte as possible to sign a joint stoteuent declaring their
intention to hoycott the exaw provided that the nunber of signatures
equalled half of the total nuaber of students rezistered for the
exan. In short, ue were campaigning for a najority boycott, The
canpaizn .as centred around collecting these signaturcs, vhich uas
no sasy task as this was not the usual petition but a comuituent
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albeit conditional, to action. The point was not migsed by anyone.

The beauty of the campaign was that we were not denanding
anythinz from the authorities. e weren't asking for ony reform,
however radical., This vas planning for direct action in its pures’t
senge - demands upon ourselves. It's verynuch casier to umake demands
upon other people: upon the systeii, or to support other people's
struzsles, but comnitting oneself to activity is wuch nore profoundly
gubversive to the systen. By the end of ftwo terms’ agitation and
propaganda, we had obtained about sixty signatures or so, with the
result, of course, that the boycott did not cone offs it would have
neecded at least 150 signatures to proceed. However 60 was quite a
large number considering that no-one gisned without thouzht or
before much debate and discussion.

We discovered an interesting phenomenon in our agitational
work; what I like to call 'dual conasciousness'. I have gince discover-
ed that this concept can be applied to all other social groups as well
as to students and its inplications are profound.” Fhat we discovered
vae that our fellow students were both for and against the exanination
systen at the same time. Our propazanda against the axamination
systen and its irrationality, competitiveness, etc., fell on fertile
s0il. Host people agreed with us. They sau throuzh the poverty of
everyday 'education' in LSE., And yet at the same time they justified
its 'necessity!. Our activities uwere not cnouzh %o overcouc this
attitude - which was not surprising since what e .ere asking then
to do was to reject the very neans by which they had zot to LSE,
through oxaminations: we were asking them to tear up thelr recipe
for "success"! Sccondly, therc uas fear of the authorities -

"they'll kick you out", 'they'll not allow it'. Cunplenentary to
fear was the feeling of rcsignation to the situation: self-detcrmin-
ation, self-activity, is completely at odds with the way children
are brousht up, schoolkids are taught, the systen of 'wepresentative!
democracy works, etc. Collective direct action as a congclious
activity is difficult to acaieveg it zoes azainst the whole tide

of society and officialdon.” It was these ingrained tendencies wue
vere up against. ‘

1. With reference to the problem of "revolutionary consclousness'
cf. article 'Apathy and the Left! in Agitator (vol. 6 Ho., 5,
March 1971).

2. Perhaps only in a revolution can it be zenuinely achicved.
"y revolution is necessary, therefore, not only becouse the
ruling class cannot be overthroun in any other way but alsc
because the class overthrowing it can succeed only by revolution
in gettine rid of all the traditional rauck and becone capable of
cetablishing society anew." - Marx: The Gernan Ideolouy,.
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This concentration of activity around the
exaninastion question moy seem a bit nisplaced, Aftcr all,
students are concerned and involved in other questions such as the
poder of the administration and the role of the university at
large. But what had struck ne in coming to LSE was that the lack
of school discipline - length of hair, uniform, attendance at
classes - and greater 'freedoms' laid bare the fundanental issue,
the cornerstone, the very foundation as it were of bourgeois
education: the cxamination system. Our boycott canpaisn confirmed
this view. For our criticism of exams freed us, through the
dialectic of debate, to a criticism not only of hourgeois education
as such but to o criticisn of bourgeois socicty at large. For what
else is the examination system but the cctual technique of
accomplishing the division of labour.

After all this, it was a jreat contradiction for me to

take the oxan at the end of the first year. sany neople asked ne
why I did it and wy ansuer (althou;h it may not gound convincing)
vag perfectly senuine, I took the oxan from a purely insfrunenta-
list point of view., I did not want to et kicked out after onc
year and be deprived of the chance of tuo years in which I could
experinent and try to really educate nysclf for once. T had already

decided thot I wasn't interested in a dejree. after 211, one year
of exam~orientated gtudy uas enouch. Two nore would be too nuch!

Thus it wns that I trooped into the Now Board Room with
all the others un thosc sunny swmer days (it aluays secus to e
sunny on exanination days) and sat the cxam. But vhat an cxawnl
It was probably the worst sct of papers I'd over seen - thoet is fron
the peychological point of view. In my state of uind cvery question
seened rore absurd than the last, every detail of instructions
nore petty and burcaucratic. The silence and nonco-operation uith
people sitting only a yard avay geened like something out of o
Kafkaesque nightnare. Those diligent acadewnics, in their black
zovns, poupously walking up anddoun seened to crystallise in
thensclves the whole of the schooling systen's authority and
novier, And, of course, from an objectlve point of view, they did.

But the worst aspect wag the artificiality of the whole
thing, in writing what I did not belicve sbout gconowics, politice,
history - I simply scribbled down what I knew the exaiiners were
vantins to hear, The jane had noved from the classroom into the
exaizination room. Tho rulesg were th
gquestions, quote other people!s ide
right or wrong, relevant or otheruise, whother you ogree or disagree,
what counts in the cxam is narks not truth., To be honest, souc
questions did interest wme. I reueubor one espe
But here again, how can anyone write about Bol

¢ sane - angwer other people's
as - no uatiter vhether its

cially on Stalin,
ghevign meaningfully

1. TKarl &arx wrote in 1843 that the criticism of relijion vas the
starting point of all criticisnm, Tuday, in conditions of well-
inteorated, burcauvcratic capitalisim, the criticisu of alnost any
aspceet of sucicty can lead to a criticisu of society as a whole.
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under pressure and in the time allotted. As Tom Fawthrop once wrotes
NTf a question is worth doing it can't be done in forty minutes; if
it can be done in forty minutes then its not vorth doing.™

The papers were collected and whisked away, prosumab to
be marked by souc bored academic, and never to be seen azain, In
the middle of the summer vacation, I received a list of names wilth
wine among them. I had passed, Gloria in ixcelsis Deoll

Year Two: No Man's Land

By and large, the teachin; ability of the stald at LSE can
be sumned up by one word - abysmal. Of all the lecturers that T've
listened to, only four could be described as worthy of atbtentione
John Griffiths (Law), Allan Swingewood (Social Philcsozhy), Ralph
Williband (Merxisn), and Peter Loizos (Anthropology). fach in their
differcent ways showed tuo essential qualities. Firstly, an interest
in their subject, and second, an interest in commmumicating that
interest to other people. The latter quality is the uost inportant
and the one most lacking among other staff wcibers. Heodless to
say, I haven't attended every available lecture, but of those tha
T have, the overwhelming majority are conducted by apparcntly bor
lecturers reciting old notes to an equally bored audience, wihich
forces itscelf to listen in the hope it wight pick up something
useful for the exan,

pn

ad

The absurdity of the lecturing process is self-evident.
what could be more irraticnal than two hundred people listening
every week to the same person, hose only gqualification is that he
has read a few more hooks on the subject, and uhen diverted slightly
off the syllabus proves to be just as ignorant (or intelligent) as
the rest of us? Yot another rcason why acadeuilcs are reluctant to
vander off the syllabus is that the basis of their authority,
superior knowledge over a rdinute arca, would be exnosed.

v

The system, however, has its own dynamic of gelf-
perpetuation. During the recent miners gtrike, when the first power
cut hit the school, Dr. Scely was lecturing on psychology in the
01d Theatrc. The theatre vas plunged into darkness, there being no
windovs to let in natural light, Unperturbed by this intrusion of
outside rcality, the good Dr. Seely continued his lcciure. Looking
inside from the bhack door one could sce absolutely nothing. But
fron the zloom rose the dull voice of a lecturer, determined to
carry on regardless. It could have been a tape-recorder speaking,
There night have been nobody listening. But no natter, the lecture
nust go on, Abstract knowledge surrounded by ohscurity - this little

1. Bxcept perhaps in the case of victimisation. Charges apoinst

v, Craig at Lancaster resulted partly from an analysis of
past examination papers of his students.
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incident secmed to typify much that passes for education at
LSE.

During the second year I gradually stopped zoing to all
lectures and classes. This vas partly due to increascd political
activity, but mainly because of nmy completc alienation from the
teducation' process. L can remeuber the last class I attended
gquite clearly. It uas wn political thought. Souebody began by
reading a prepared paper on Plato. They sovnded as uninterested in
Plato as I was. Afterwards the teacher spent the remaining forty
ninutes telling us how he viewcd flato and what he thought his
significance was. Vhen there was just ten pianutes to zo, he asked
whether anyone had any questions. Nobody spoke. 30 he covered up
the enboerrassed silence by arranging the forthcoming classes. The
only response to a clags that hoad been a corplete flop vias to
arrange wore classes! This vag the strav +that broke the camel's
hack: I had finished with classas for good.

Althouzh in this case it was the teacher who was
unconsciously acting as an agent of repression, the most serious
problen lies in the students themselves. Many times it is the
students who prevent discussion which is not on the gyllabus for
fear that it might not help thom in their cxan. This self-policing
aspect of student consciousness ig in s.nC Ways the basis of
student !'freedons'. After 12 yoars of succeeding in the schooling
systen, we have deeply internaliscd the authority relations of
the classroon. Hence it is !'safe! for the authoritics to allow a
little relaxation in control bacausc the student has learnt to
control hirself, “hen this begins to break Jdown, houever, discipline
will begin to tighten up.

liy second year at L3& was o sort of no-man's land between
2y 'official! and 'unofficial! cducation. At the sane tine as
breaking away frow wy lectures and classcs, I was groping for new
nethods of learning based on uy own interests. I had stoarted the
year deternmined to study o particular topic vhich I had chosen for
nyself, and one which T wanted to learn more about. I chose the
Genoral Strike of 1926 ag this conbined politics, history, and
economics, and was supreucly relevant to the contemporary industrial
sceone,

Choosing o subject and studying it nay sound quite sinmple,
but in practice it is not so casy. We have been brought up to study
what other people told us to study, to learn ansuers to other
people's questions. To study frecly, then, is the nezation of our
past experience. Houever, like the Geruan revolutionaries of 1918
vwho, when charginsy throush the Tiergarten, were carcful not to

e
oL
step on the gragss, old wethods are buried deep inside our conscioug-
ness.
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Free learning, reading what we want to, taking notes of what
we find significant involves a whole new approach to education. It
is a traumatic expericnce, and one in which I cannot say I succeeded
at first go. There werc many difficulties - it was st1ll an
individual activity, a purely intellectual one, and therefore one-
sided as it did not relate to any practical activity on my part.

Many people argue for examinntions on the groundg that, if
this external compulsion is romoved, then students will do no work.
In the short term this is true. At ¥eil's Summerhill, nev kids spend
about two years running wild hefore deciding to join any class,

But then, so what? ‘Why should anyone freely choose to do alienating
work? (As a niner shouted at Lord Robens when he asked a pit-head
meeting why they only worked four out of five dayss "Because we
can't live off three!!) If we remove the compulsion of exarinations,
in the short-term students will not do any work. But this is not a
condemmation of students (naturally lazy, etc.) rather it is a
condemation of a structure which relies on compulsion to function
at all, In this way, it becomes clear that what universities produce
is not so much 'intellectuals' as 'anti-intellectuals', unable to
work freely in a non-alienated way, unable to relate to knowledge
and each other in an emancipatory fashion.

This was the basis of my difficulty. In order to engage in the
free learning process, [ had to struggle apainst, and overcome, the
traccs of bourgeois ideology and practice in nmy oun self,

However, there were some positive aspects. I was interested in
the work, I was free to choosc what books to read and how to recd them.
(Reading a bhook for livinz emancipatory knouledge is a dialectical
process, slowly acquired after years of gearching for dead knowledge =
knowledge for examinations), I bezan to use the library with interest,
and discovered the immense collection of revoluticnary literatyre
hidden in the vaults. I was beginning to rediscover cducation.

1. (a) I was once surprised to learn that wany third-yoar students

didn't know how to set a book from Roou R. Itts not necessary, of

course - nmost of the 'official! literature is on the open shelves

or in the teaching library, A1l the interesting stuff is naturally

locked away waderground. (b) The library aleo has its own mystique.

Gatching students in there is an cducation in itsclf. S ue seen

to stare at the sane page hours on e¢nd. Othere take newspapers with

then to have somothing inbercsting to read. Yot others nanufacture
breaks by reazularly going for coffece. (I'n reminded in this connection
of a story related to ue by a fellow student: T.. friends vould
reaularly zet up simultanecusly frem their tables and go for coffce.
After a vhile they inforuslly, and without plan, began a systen
whereby onc would get up ond ask the other to go for a coffee. .
short while after reburning, 1t would be the turn of the other to
initiate the move, In this way they were able to got awvay fron
their alienating studies for an even jreater length of time!)

A
3
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Year % - Rediccoverins iducation

Tutorials have always been somevhat of a farce. Iore
personal then classecs, 1t is less posgible 0o escape the absurdity
amidst the anonyuity of felloew students. I had been assigned to
a graduate-tutor in my sscond yoear. Politically sympathetic, he had
turned a blind eye to uy lack of orthodox work. However, caught
between his supervisor, irs. Scharf on the one hand, and ny free-
lance activities on the other, he was in a difficult situation.
dhen the pressure came from above, he sterted apulying it on wue,
Would I plense produce soue written work just to satisfy the
authorities. (Acaderdics seem to belicve that the production of
essays is the one and only proof that a student has been working.
0Of course, they never ask what kind of work, or for what Ourwose,)

Scharf to exulain why

Bventually, I was called t«
T honestly in the sense

T vwasn't doing cnough work. I a
that T said what I felt about the course, This sort of talking
seened to upset the gome she was used to. (We usually dodge the wmain
igsucs and make excuges prouising to do better in the future.) We
didn't get into a discussicn about education and learning. 411 she
could offer 4o induce ne to follow the official course was the
spectre of the exanination. We parted, agreeinz on nothing.
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T knew that thig conversation would be recorded on ny
secret file., (Every student has an acadenic file containing
remarks by his tutor and classteachers on the student's acadenic
progress! The contents of thesc files (the green oncs kopt in
roon H310) are kept a secret fron the student, presunably in the
belief that the less the student knows about his own progress the
better!) ‘

At the beginning of the third year, I was determined to
take this watter up with ny tutor - iMr. Hillbourne. When I wont
to sce hin the first tine I was prepared to denend to see ny secret
file. I necd not have bothered. The first thing he said uwas that
there viere soue strange remarks in ny file which needed explaining.
I ngked him to let ne sce the file in front of hiw so I could read
what had been written about ne and reply to it., (Bven at the 014
Bailecy the accused is allowed to hear the cvidence agoinst hinm!) He
rgfused, Justifying hiuself by asserting thot he could not reveal
stateizents which had been wade Min confidence. It weuld be a
Eet?aya} gf hif collcagues._(It often sceme that the schooling
uysteu‘ux1§ts.uo scrve the intercets of everyone but those being
gigﬁﬁz!aggiinzizld?ftqzyp?ficg that gpp?oaoh:? Aafter much arguuvent

wreenent, we decided that the best thins was for e to
o Ty 2 126 ¢ ) official' tutor vho was

Ny views, agreed to 'toke we on' provided that

e oy +h . A 3 : -
throughout the ycar - an adimirable arrangenent!

soud tutor is
sympathetic
he nover saw
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Unfortunately, at this point bureaucracy intervened in the
form of the departmental sccrctary who naintained that T could not
he Mr. X's tutee since he had too many already. I was assigned to
Dr. Peel, who to ne was an unknown quantity. ot our first necting,
we argued. He was intcrested in laying out o whole course of tutorials,
essays to be handed in every... .cte., etc. I wanted to begin to
discuss what we hopced to achieve, and 1o “hat purpose. Tutorials are
like suerilla attacks and should be treated as such. We should adopt
the tactics of the claimant's unicns and take our friends in with
us to help us fight for what we want.

I rdssed ny second appointuent, just after Christuas, portly
because T wasn't intercsted in going, and partly becausce I vas
heavily involved in other sctivitics at the tine. Shortly afterwards
T got a letter froum Dr. Poel threatening that if I didn't show up
on the followin: Friday he would take 1t that I wasn't intercsted
in attending any tutorials, and would inforn the Convenor accordingly.
T did not show up. And 1 an still waiting to hear froun the Convenor!
Thus ended these tutorial cscapades, which werce oy unly contact
with 'official! educatiun throushout iy third year.

Unofficially, I was discovering a whole new world. Slowly T
was beginning to sort out for nyself thenes and categories of study
based on ny chosen subject. Those who say that to start frowm une's
oun interest is narrow-minded and who justify compulsion on the
grounds that it broadens the arca of study forget that starting from
our own intercsis we will be led aluost inevitably into other
fields by the very nature of free learning. In fact, it is the sirict
compartnentalisation of the 'official’ structure which iupose
restrictions on understanding. Life is not divided into eoonoizics9
governnent and history, so why should learning about life be?

Alongside wy own individual activity, there was a now
denarture - collective work and alternative classcs. Partly through
the efforts of the Sducation Study Group (see below), and partly
influenced by the collective work campaign at Bruncl University
which had nct with sone success, several groups of students sct up
talternative classes! - political sociology, philosophy, religion
and politics, ecounomics, libertarian socialisi.

1. "People lecarn complex skills best if this prucess of learning
affords the learner an opportunity to give clear shape to foelings
of images that already exist in his heart. Only he who discovers
the help of written words in order to face his fears and nake them
fade, and the power of words to selze his feclinis and give then

forn, will want to dig decper into other people's writings'" - Ivan

Illich, Celebration of auarcnesss cf. sindlar conclusicns reoached

2 8 Porson.

o
in Carl Rogers! On Becornin

P
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Collective work igs the negation of bourgeols cducation at
its very foundation. The laissez~-faire valucs of rampant
individualism and competition survive in fow places these days.
Education, however, is one of their last renaining bastions. It is
seen most clearly in the exan roun itsclf shere to co-operate is
defined as 'cheating!. The coupetitive ethic turns knuiiledge into
a private property which is jealously guarded - for to sharc one's
knowledge is held to lessen one's own chance of success. Co~operative
wiork shatters these values and practices and hence any developient
along these lines is to be welcomed, Of course, co-operative work
in itself does not and hes not solved all our problens. It is
nerely a starting point. We then have to answer - and the different
groups answered them in differont ways - all sorts of questioms:
Why forn an alternative class? How do we get together to study?

Is comun interest or coumon politics the starting point? How do

we really learn things - from books, cenversation, novels, filus,
lexpericence!', or what? Should we progress by constructing an
alternative syllabus or by ad-hoc arrangcuents? What is the relation
between our thinking and our actions? Such questions, obviously
crucial to an educative process, are normally answered for us by

the dual authority of staff and syllabus, Cur frec associations of
collective work faced thesce quostionsg for the first tinme, We have
not yet found all the ansucrs but the experinents are werth trying.

Many rcaders will no doubt think that the three ycars spent
as I have described have been a "waste of tax-paycrs money", to use
the most common expression. Let us look at this complaint for what
it is. The accusation iuplics thot students who revolt, drop out,
etc., are somchow doing things against the general good. It
presupposes that the financing of what nornally goes ¢n in
universities is money well spent., However, I would argue thot the
'nornal! functioning of the university is in every way sovcially
harnful, Furthervore, I would contest that as long as we accept this
mornality', as long as we fail to revold, drop out, contest, ete,,
then we are wioasting tax-paycers' oney. wsvery day that LSS is not on
strike, occupied, cr in other ways disrupted, tax-payers'! moncy is
definitely being wasted., Put like this, it is clear that the
question of wasted rescurces is o political question and omst be
angwered politically. Tho whole cuntent of this essay, if you like,
is ny answer to this charge.
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POLITICS FOR WHATY

"he traditions of all the dead gencerations welghs
like a nightuare on the brain of the living™

f

Karl iorz: Bightecnth Brumaire of Louls Bonaparte

Year l: Living in the Past

"How nany students supported taking douwn the gates?”
"low could Blackburn and Batcson be disndssoed so cagily®”  'Mhot
pade the Vietnam occupatiun sc successful?"  "Who was Poul Hoch?"
These were the sort of questiong which abounded un the left at LG
during ny first year., They reflected the dssucs and criscs of the
previwus year, This is hardly surprising. 1968/9 had been o year
cormbining nore crises, confruntation, and dircect action than any
other, at LSE or elscwheres occupations, sit-ins, a three-week lock
out,sackings, strikes, deitruction of property. The events have been
well documented elscwhere” and need not bo repeataed. What uas
significant, however, was that the after-offects uf these events
doninated the left for o whole year afterwards. Naturally, two-thirds
of the student population had been throuzh the experience, an
experience which had been, in the short-tern, onc of failure. Lfter
2ll, Adans was still here, tuo lecturers had been sacked, the
distribution of pewer was unchanged. Of coursc, the long-tern
offects of 'politicisation' and increased avarcness wore positive,
but what counted imnediately was the amount of disillusion and
zloow, Many first year students who were catapulted into the events
of that fateful October, and who became heavily involved for the rest
of the year, coupletely lost interest in political activity for
the remainder of thoir stay at LSE. Others who remaincd provided the
nain influences in SocSoc and consistently locked at the situaticn
in terms of the previcus year, consistently posed the ¢ld questions
in the neu situation.

SoeSoc had previcusly been dominated by the IS group.. Hany of
the IS leading fisures tuoday received their pulitical bapbisw in the
heady days of the "troubles' - Chris Harion, Hartin TomkinSUp, John Rose,
Hazel French, ifartin Shaw, .ndreas Warliasti - the 'left heavies! as they
vere called. This IS faction had its .wn policy which, although T
nyself think is inadequate, zave & certain ancunt of coherence to the
loft, ¥ith the new year, however, uwst of thesc I8 figures had departed
lexving an assortuent of different ideas and soae with none .

1. cf. loch and Schoenbachs LSE, the Natives arc Qegtless

2. A glance through the files of agitator in the LSHA library gives a
ood picture of the carly days of SocScc nnd the subsequent changes
ywhich have taken placc. (These files are kept in the strong room of
the library 2nd can only be read in the Special Reedingz Roon under
supervision!)
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The igsues which had zalvanised LSE in the past:

Vietnam, Rhodesia, the failure of thc Labour governnent, had now died
down externally and, because they ucre essentially axternal
issues, left nothing in their placpa . Of course, there worc soue
tactiong' in ny first year - disruption of the Oration Day specch,
proteste at the selection of the Vice-Cinairman of the Court of
Governors (ﬂorrls Blncr), o holf-hearted attenpt ot cccupation in
solilarity with Warwick students over the 'files! issue, and in
protest over the treatuent of sisch. But nothing vas achieved
because they werce isolated activitics unconnected by any coherent
stratesy.

Significantly, no-onc in SoucSoc, except a few first-year
students, took any part, or indeed any intercst, in the Ix nination
tatenent Campaimm (see abuve), The politics of the left bore

bsulutely no relation to the day-to-day experience of student
ife. Our politics and our education wcre scparate coupartuents,
Ve were still liviny in thoe past.

t——‘QJ w
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The wost trogic ngf> ssion of thie diverce between
politics and educati.n had been in 1969 when, after three wecks
of struggle to reopen uhg LSm, and the doors were eventually
UHl)CKu¢, students walked inside and continued to study the saine
things in the 0ld way. This divorce was o result of the way in
which the British student nuvenent had evolved. Unlike contincntal
movenents, thp Pritish wing had becn a response. dominated alnost
entirely by internati.nal events, specifically Amcrican
iuperialisi, \Tom Pawthrop's destruction of cxaminatiocn papers
at iull, and the six-weck occupation of Hornsey College of anrt in
1968 ucre tuc notable exccalens. Though, gencerally speaking,
orthodox politicos lovked duwn on both these actiuns as 'unpolitical!t!)
Hence there had been no 1n1t1u1 critique of the gtructure of
cducation as had appearcd in veruany and France. This is not to
say that the undbrlylny cauges of the novenent did not lie in
disgatisfaction with the educatluanQCe 15, However, in the ecarly
days, the ways in wthh this was expressced were wore 'political!
in the traditional sense of the Nord9 1.2, over biz issucs,

Year Two: Bringsing the War Hope

My second yoar opeoned with o factional debate un the

role and gurpu ¢ of student politics. Two cuntending groups

rapidly forued, thosc who were called 'Althuserians' (the individuals
co ncernpd are nov cenitred round the journal 'Theoretical Practice“)
ond thosc called "libertarians'. The issues were nany and varied:

the nature of revolutionory organisatisn, the role of leadership,

the relation between theory JnC practice, The fornm in which the
disagreenent expressed itsclf wag over the role of Yagitatort,
SocSoc's nagazine, which was bplng revived. One side olniimd that
there should be an editurial board, scparate fron those

se vho
; N o . o - .
produced the paper, laying down o utrl t editorial pulicy and using
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the megazine as o propazanda Weapon. The rest stuck to the view
that there should be nc divisiun of labour botween those whoe wrote
and those who produced the paper, and that as nany people as
possible should be encouraged to write articles, thus making the
nagazine more of a forum for debate, The issue was not settled by
agreeuent but becousc the "1ivertarian' view woas uore popular and
eventually the 'aAlthuserians' withdrow frou SucBoc activities.
Perhaps the only significance of this skirmish was that a theore-
tically libertarion tendency was in o najority in SocSoc fur the
first tine.

Tn the middle .f the debate, several of us wrote and
published 'positional statenents! to clarify the different tendenclies.
T suddenly discovered how Jifficult it was to state oy nolitical views
coherontly on paper, ond rolate then to 1y activity. Consciousness
Jevelops fraguentarily, ond ot any tine is partioal. Contradictions
in our own thinking, lack of understanding, and traces of bhourgeols
ideology are prescent in all of us. Sorbing out cur cun ideas 1s
difficult, but ncvertheless is a precondition for all revolutionary
activity.

Apart fron this initial dispute, the two nain events of oy
second-year were the 'Houghton Street Affairtand the Senior Comnon
Roon caupaign, Late one Wednesday afternoon in corly D-ceuber, after
o teach-in on Anarchisii, about twelve students, noving from theory
to practice, decided to block the strest to traffic as our 'urban
environnent! protest. A few cars, including Robert licKenzie's taxi,
were held up for cbout half an hour. The following day at 1 p.u., at
a given signal, about taenty of us began building a barricade of
chairs, ladders, bricks and stone. Spontanecusly, ond within about
ten minutes, about four nundred people vere blocking the stree
behird the barricades. The police began tu arrive in large muabers.
The then President of the Union, Gareth Pryce, appealed throuzh a
police loudspeaker for the barricade to be rouoved. The police
charged twice and dismantled the boarricade. Twice it was roasseuabled.
Mundreds of students worked like beavers (1) excigedly scouring
material from enywhere they could lay their honds on 1t. 4T 5 Deil
we disnantled the barricade and oponed the street ourselves.

The following day, both police and students were amassed
in large numbers. Lt was iupossible to construct a barricadec.
Houever, traffic and police tierc hassled throuczhout the day. Ents!
P.A, systen was rigged up from a window in Clare iarket building
playing _rusic and passing infornation along about police uonocuvres.
Students ith cars drove then slowly throush the stroct or pretended
a breakdown. S.me said that even secrotarics fronm Connaught House
threv water at the police. The police thensolves overacted and vere
very vioious. Over the two days they arrested nore than tuenty of us,
ostly on the usual trumped up charges.

[ A A
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On the Friday afternoon at & general assenbly, I myself
nade o bad tactical blunder., I attenpted to draw in a wider
perspective by referring to recent actions against the building
of Westway ond to cumunity acti.n in @oncral. It was certainly
the wrony way of moing about it, T was shouted downi uany people
obviously feared that the issuc would be taken uver by 3SocSoc when,
and this was lrue, the people heavily involved in building the
barricale, fighting the police, were, by and large, not uembers
of Suehoc.

The issue died duvn os fast as it had flared up. It had
certainly uade an iupact. It had werbtainly waobilised both action
and support. Even dWalter lave could not Jeny that Jdirect action
nad been effective in-this case. Yot the tapontaneous! nature of
the affair and its sudden Jeulse gsocied to defy all analysis:
Althouzh it is true that diseatisfoction with the anount of traffic
in the strout had aluays been widegpread.

A fow rnonths loter, in an Agitator ar icle un an entirely
Jifferent topic, an anonymous author provided what, for ue, hos
been the only real explanation:

"he fact that such a lorge crowd of previously
tunpolitical! people could be Jdrawn to participate
in the closing of Houghton Street would also seen to
indicate thot alicnated students will greb at the
opportunity to work collectively. Those who snecred
o% the incident as "just a gane” raiged an inportant
point. Deprived of real enjoynent in their lives at
college, stulents who ook part found pleasure in
behaving ag part of a community. "

whoere the Houghton Stroet iffair bypassed all official
channels and involved the dirccet participation of the wass o
students, the campaign to denweratise the Senior Cownion Roomw
followed all the normal channels and did not involve any direcct
action at all, (unless we rogard the takeover of the BCR during
the cunstitution vecupation a year later as o kind of delayed
action). On February 12th, Union passed o woticn requesting the
SOR: Facilities to be nade available tu all., Two wecks later, five
students, including nyself, were elected to discuss the issue
with the SCR conmittee. It wias the first time I had been elected
to any Union post.

The meeting with the SCR coumittee was totally wnfruitful.
Their arguncnts in favour of staff privileges ranscd fron the crude

1., 4 full report is contained in 1Rducation ond Privilese!,
. Agitotor Vol. 6 No. 6, Moy 1971. For the stroet affair, sco
Toughton Street for the People!, Agitator Vol.6 Y¥o.4, Dec. 19700
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(human nature/nccessity of elites/inevitability of hicrarchy, etc.)
to the more sophisticateds the SCR is a place where inferual c ntacts
are nade and maintained between staff and also with influential
people outside (examiners, businessnen, sovernuent officials, ctc‘)
Whoat is discussed is by nature confidential, and wust be kept secrot
fron students, particularly whon what was discussed cc noerneﬂ
students! We gointud sut that the staff had plent

cnuine privacy if need be. But the real differcnce lay in cur
assunptiuns, Theirs was the ideclugy of exclusivencss, hierarchy
and scecrecy; ours of openness and egalitarianisii,
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The Conmittec (0live Stone (Law), ilan Stuart (3tats),
B.A. French (4dnin), Harrison Church (Geog), C.G. allen (Library)),
had refused to call a staff nceting to discuss the issue, S0 we
were driven to obtaining tuelve staff signosures which obliged the
Comrittee to call a gencral necting of the SCR. This uoeting, on
Moy 5th, was the largest in living .eiory - over 180 prescnt -
which "how juqt how s;rloumly the acadenics take a threat to
1 and Hilary Rose proposed the
uutlvn uﬂlCh wuuiu dwl@ w11 @tuuwn'm nenbers of the SCR, They
found littls support. Prof. Lakatos (Pth) said food in the
refectory was guud and cheap. Poter Wiles (Econ) taought that staff
and students found close proximity 'unnatural!. Terence lorris
(sociology) maintained that students were unciviliscd and would turn
the SCR into a pigsty. Prof. Grunfel! (Law) asked that the names of
the staff who had requested the neeting be published! BEx- Tury
candidate, John Barnes (Governuent) sugiested o secret ballot anong
all staff would be betier than a vote f tnose wino had bothercd to
turn up. This propssal, the cguivalent of o cocoling-off period,
aas carricd by 125 votes to 52, just zetting the two-thirds majority
necessary. The SCR Comnittee, obviously afraid that an adverse
result nmight spark off dircct acti m, drogsed out the issue so
that polling didn't toke place until late in the sumper. The notion
was then overwhelningly defeated by over 200 votes tu 70,

Yhere the 'Street Affair' hod revealed much abuut students,

it was the staff who were oxpused during the SCR campaign., Let

nobody deny thot the LSE staff arc o reactionory bunch. Their
resistance o the nosgt 'liberal! attack on their privileges shows that
when it comes to 2 nmore scri.us challenge to thelr authority in

the classruom, lecture hall, or examination roosi, we can expect
wholesale reaction to coerze. The idea thot students wh.o go $0

LSE are subject to left-wing influence is o conplete illusion.

The: SCR caupaisn a

lgo revoalsd the inadeguaocics of a
nand! canpaign, egpecially wh C

Tda en c.onducted throush 'nornal!
channels, 'Norual cha nnels' is o synonym for backro.n negotiations
and horse-troding which looves the nnss of gtudonts wninvolved., It

1. Sec Appendix I at end.
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rules out direct actiovn which is gencrally the only way to bring
issues ocut into the open and prevent the authorities from using
delaying tactics and underhand uanoeuvres,

The Senior Common Roon and the 'Street! campaign both
reflected the changing nature of left politics ot L3E. Essentianlly
loeal caupaigns, they ained to¢ highlight the contradictions as
we experienced them., This shift in practice was linkced in an overall
shift in theory throushout the year. It was reflected 2lso in the
contents of Jgitotor, which had been revived and published in a
new printed form, .rticles centred on such issues as 'Education
and Privilege!, 'Students and Apathy!', !'Courmnity Power!, and
exaninations,. This new thinking was crystallised after Haster in
what became known as the 'Moy Group Statenent!. Originally the
product of twelve students, i1t was latoer adopted as the SccSoc
Progroine,

The 'May Group Statencnt! was Dased upon the idea that
the must effective place fur students to engage in political
activity was in their own colleges, at the point of nental
production, as it were. Thus theory had turned o full 180 degrees
from the earlier 'traditional Harxist! position which had always
tended to slant student activity away fron educational and local
issues to the 'reality! outside - especially 'working-class struggle!

The May Group programme combined sucialist education with
specific aims for political activity. These were Jdivided into four
areass uniovn, uachinery of governnment, acadenic affairs, and
environizent and comuunity. The basic thoeue was the denocratisation
of all aspects of cullege life.

The prograucie also contained vrzanisational proposals for
socSoc,. vhich has. aluays been a thorny problen as thers Has never
been any overall political unity of the left. lowever, the
production of the May Group Statenent was an achicvenent in itscelf
and, to ny nind, is still the wost relevent prosra for left
activity at L3E, although further discussion and dovelopuent ig
always necezsary.

w

1. For the 'Hay Group Statuncent! sec Agitator (Vol 7 No.1 Sept 1971)
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Year Threce: Politicg and Education - A New Synthesie?

The Political prugramme of the HMay Group Statenent did not
becune the guiding thread of unity that we had hoped for., Throuzhout
this last year we have been doninnted by a campaisgn to achieve
only cne of its svated ains - '"Union to be financially, politically
and congtitutionally autonomous!. ithout doubt this caupaisn has
absorbed wuch, if not too much, of osur collective cnergy. A full

Su @
assessient of the canpaign is impossible here, Indeced the issue is
still not decided. To wake a premature judgcuient on whot is, I

belicve, the longest single issuc campaign to have been wazed at
LSE, would be unwise. Hvents later this ycar (Sunmer 1972) or even
at the beginning of the ncxt acadenlce year uay radically alter the
course of things., Howover, at the uraesent of Jdeadlock and
stagnation, it misht be useful to construct o balance gheet of our
activitics, Firstly, what was the positive sgide of the campaipnng

I

why were we correct on eubarkinzg on it?™

(a) The issgue was clear and ve were askin: the risht sort of
questions ~ Who should contrul the Union?

(b) It was o student issue, our struggle, i.e. much ncarer to
the gtudents! oun situati.on than sunport for an cxternal
struggle.

(c) We concluded that beth (2) and (b) would readily lead to

support among the students.The fantastic election results and
the anount of mobilisation for the Deceuber 8th 'Day of
Action! sesiled to confirm this,

(d) The national situation lent o topicality and significance
to the L3E strusgle. After all, what uc woere fighting actually
was the Thatcher propesals as these were what we already had
at LSE. : :

1. Background inforuations In October 1971, the Students Union
voted a new censtitution uaking the union independent of the LSE
authorities., The follovilng nonth, the Socialist Society stucd
candidates in the annual union electi.ns advocating unilateral
action if the authoritics refused to accopt the new consititution.
They won all posts in a landslide victory.

In Decenber, the School Governours refused to ratify the now
constitution, After Christiias the Union Council resisned en nasse,
and the Union dJdeclared independence unilaterally. an occupation
was scheduled fto cuincide with the nzss NUS dencnstrotion oun
Janucry 23rd. Immediately Adacs induccd the bank to freeze Union
funds and he had the telcevhones cut off. The uccupation was only
partially successful, attracting few LSE studonts.

The gecund.ond third terus Jragred on inconclusively, withouch

legal and political wrangling., Hegotiations bocance deadlocked,
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(e) SocSoc was united on the issue (quite an achievenent)
and zave an air of agpgrcssivensss to the campaign,
particularly over such things as conduct of negotio-
tions - always an area in which 'noderates! are at
home and have a tendency to 'scell-out!.

However, on the nepative side were the
8

¢ following points,
which have energed more clearly g the struggle ¢

ontinueds

(a) Although the questi.n of controsl is clear cut, the
backgroeund to this particulor issue is cxtreuely
complex. In the beginning, nobody knew the actual sit-
uation as regards finance, constitution, law, etc.
These have had to be learnt throush strwgsle. (Which is
o side-rcuark on education and learning!)

(b) It was still cssentially a 'denand! canpaign and therefore
tended to leave peuple uninvolved, Aggressive tendencies
to direct action (UDI, ete.) helped to overcoue this.

(c) e overcstinated the interest and comiituent among students
to the Union. It was perhaps here that we nade vur nost
seriuvus error. #hile the Union questicn is nearer to
students than, say, workers! struggles or racism, it is
gtill not 2 permanent or even relcovant juestion to nany
students, The alienation of student life way be expressed
through the aspect of dissatisfaction with the Union,
but this is not the cause of thnt alicnation. Hence
vhatever happens to the union will not gffect fundanental
proublous (s@e below, Sducation Study Group).

(a) We undercestinated the reactivnary nature «f the Aaams/
Finer gang. Hence, aven wheon we changed cur demands from
'total autonony! to 'full autenouy allowed by law',
ingigtence on total, alnost totalitarian, powers left us
a littlec stranded.

(e) We never caue fully to grips with certain basic
qucstiong, eg. the relation bebueen political and
financial autonowy; ond alsoe the wider guestions of the
role and general function of an independent union.

althourh the issue is gtill in deadlock, cortain favourable
gaing can be discerned:

(i) Our political pogitiun has been, on the whole, unchallaenged,
No right-wing or 'nuderate! clenent has sained cenouzh
support fur ideas of a 'sell-outb!. The collapse of the
LSy 'lisderates! has perhaps been an unoacticed but decisive
phenonenen in the past two yeors. It has contributed to
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the change in nature of Union nectings and polariscd the
political camps thus laying bare nore clearly the funda-
mental issues,

(ii) The Adams/?iner clique have been oxposed for what they are.

(iii) The old ways of the union have, hopefully, been destroyed
forever, eg. it shoull now be inpossible to return to the
aluost total domination of the presidontial office and the
practice of a rotating chairnman has now becoue accepted.

(iv) e have not been suashed. Althoush this is nainly because
we never launched into an all-out confrontation, it is still
true that the left (despite differences over the occupation)
is not bitterly divided and crushed asg it was after 1968/9.
Therc is still enersy left to manoceuvre and, hopefully,
positive lessons will be drasm for ncxt year.

It is clear that these are all essentially negative gains,
and that the bogic issue of union auvtonouy hos yet to be won. Huwever,
it is neceseary to take into account all aspects of the struggle and
that has been the purpuse of the abuve balance shect. That is all
I would like to say about the constitution campaign. A detalled
description and full analysis will have to be dune elsewhere,

Parallel to the constitution campaign there has been a Jgrowth
of other activities which secu encouraging: the wonen's liberation
group, the cducation study gruup, and developnents in the departnents,
ez, the Sre-Admin Co-op and within the Law Scclety.for nme the activities
of the education study group have beon the nost interesting and
significant.

The group was started in the first term by four students
soiewhat dissatisfied by the conventional left critique of education.
The fact that the zroup zot off the ground was an indication of
a chanze in SocScc, for during the past twe years atteupts had been
nede to start an educntion group, and thesce had collapsed. The
traditional response of socialists to the educatiin question has
been that a change in education has to be coupled tu a change in
gociety ot lerge. Far from beiny a conclusiuvn to anything, this was
only a starting point for us. At the cure of cur ideas was that ve
should begin our critique »f souciety, both theoretical ond practical,
here in the university because thnt was where ue were., Links uith
other struggles, althoush nccessary, would have to come later, other-
wigse there would be nothing here to lirk withi

The group has wmet fairly resularly tocoushout the year,
attracting o nucleus of about 5 to 15 people., We have discussed uany
topics - authority in the classroon, the rule of the 'left! teacher,
the ideag of Ivan Illich, free schools, the connection between

schovling and the labour warket anons vany others. Slowly, and with



- 25 -

the help of pecple outside LSE, we have built up a coherent theory

of education in capitalist sucicty centering around the key- concept
¢f the split in the category of lobuur into rental and uonual

workers (this division of menbtnl and wanual work will probably be
“the last and most difficult alicnation that sccialisn will have

$O OVercone ).

But our sotivities have not been cunfincd to the develop-
nent of idcas. After Christmes we began a 'cheating caimpaisnt! to
encourage co-uperative work., The idea was t¢ collect a library of
past tutorial ond class essays which students could borrow and use.
After oll, why should we care about the sane 0ld questions which
arc handed out year after year? Soumcbody else has answered the
question before, so why waste our tie cuuying out ansvers fron
gtandard text-books? (This point of duplicativn was brousht hone
by the collection of suveivlugy essays we received - over 20 uwere
on the saue questiun!) Our scheue was oimed at underudining the
essay-treadinill and te¢ cencourage co-uperation. Students would also
he left with nwore 'free! tine to fullow their wvun intercsts.

Secondly, we have intervencd in the cunstitution canpalsgne.
We tried, both befure and during the cecupation, to bring out the
cducntional nature of this tactic. In cccupying, we were not only
strikiny a blow at Adams, but were challenzing what normally went
on in the building day by day. The 'fake over! would give us an
opportunity to learn new things in o new way. Although this always
happened is occupatiuns, we were trying to give this implicit
aspect an explicit expression. In cunnection with this, we arranged
a large neeting/ﬂiscussiu on education and capitalisn during the
occupaticn, which pruved very successful - never befure had 300
people managed to conduct a three_hour,diécussion in the Wew
Theatre without o chairman. Traditional groups like the THG (see
Red Moley; Wo. %6) criticised us for helding ucetings on education
instead of on 'politics!'. (1lote for traditional Marxists: the
relation between education ond politics nay be expresscd in
traditicnal catesuries in the following uway - the change in the
organic culiposition of cnpital since the war has increascd the
demand for wentol relative toe nanual labour. both to nanage the
rroduction prucess itself and to nanage the increased consump-
tion and leisurc tine Jf the labour furce vutside production,
ez. educativn, ddvertisin

2, state apparatus,  ¢te. The increasing
integration of w.rk ond school, and the increased dopination of
nental labour by copital (and the subscquent !'proletarianisation!
of intellectunl work) is experienced by the student through the
aspect of authority. Struggle against the anthoritarian relations
and functions of the school systen is, then, at the sanc tiue part
of the strussle for the general cucncipation of labours "fighting
the class war un the cducation front" os it were.)

iWonbers of the educntion study sruunn also co-uperated with

i

Oxfurd Solidarity in the productivn of o leaflet 'Who Controls
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Whon?', wideley distributed at the NUS Cenwonstration on January 23rd.
The thene of the leaflet was that, while the canpaign for union
autonony raised the correct questions, questions uf pover and control,
the area of student unions was not the wost iuportant arca fur struggzle.
Only by raising the questiun of 'autonomy in the dassroun! could e
make our critique both permanent and relevant to all students.

The group 4id not restrict itsolf to criticisii, houwever.
Many newbers werc instrunental in forning alternative classes nnd
attenpting to put our ideas about collective learning into practice.
Juch experiuentation remains to be dune in this ficlcd (see above),
althouzh the very existence of these classes is again soacthing new
to LSE.

Hence, fur une, 'pulitics!' and teducatiun' have been
synthesised throughout iy third year. Wy eleuaental Jdigsatisfaction
with the examinntion systen, and uy ideas about alternative learning,
has been cunpleoiented by a developuent of vy pelitical ideas. I also
detect a general change in this dircction, certoinly ot LSE, but also
over the whole countrys although how far this is correct, and to what
extent ny experiences are not just an isclated phenouenon, can only
be judged by those who read this cssay.

'0nly the truth in your own fisf will
make you master of this earth.'

Wilhelm Reich.

This has been a personal account, and the conclusions
drawn are inevitably also personal ones. Hence my interpretation
of events, even my memory of events, will certainly clash with
others who have been at LSE over the same period of time. However,
because our experiences are social as well as individual, a
relating of one person's experience may 'tune in' with other
people's, and hence may help to raise understanding all round.
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NOTES ON THS LEFT-WING THAGE OF 1SEH

A,

‘Sonehow, LSE has-weained. the reputation of being left-wing,

While this iy be true insofar as sone of the students are
conerned, it is totally fdseas rezards the stoff. Not only
were few acadenics prepared to contest the ddisnmissal of
Blackburn and Bateson, but uost of then shudder just at +
thought thoet their Senicr Curiion Roow night really becoue
coumin, The prevailing ideolosy of the staff sceus to be liberal-
bureaucratic, with a tendency to Fabianisi., Fabianisn is

sinply a British soft vevsion of Stalinisii, Both have an

undying attachnent to '"The Plan', and both abhor the self-
activity of the uasses. It is no accident that Beatrice and
Sidney Webb (LSH's founders) did much to popularise and

defend Stalinisn in their book: Soviet hussia, A New
Civiligaticn,

he

LSE acadewics whe have testified azainst students in court
includes Kemneth Bdwne, Roy Bridge, Porcy Cohen, Harold
Bley, Charles Jackson, Alan Ilusgreve, Sanuel Panter-Brick,
Geoffrey Stern, John Watking, Peter Wiles, iiichael Browmwich,
and Bernard bonoushes,

For detalls of 2ll past directors of LSE see 'Svciolozy of
the LSE' in the agitator files in the LSE library.

The nost recent oxanple o f acadenic hypocrisy cccured during
the constitution campaign, LSH staff persistently clain to
believe in comnnnicatin and consultaticn as o panacea for
all ills. But when the union council circuluted all nenbers
of staff several days before the cccupation, inviting theu
to attend o wecting to Jdiscuss the crisis, only twelve
bothered to turn up! (Similar invitati.ns to library and
sceretarial staff produced enthusiastic responses. )

What they said:

(1) "We can justify prternalism if it can generally be said
to be a preparation for freedon'™ - Lord Rubbins

(Chairman of the Court of Governurs) Freedoa and Order.

(2) It is childish to expect an insgtitution such as the
LSE to jeopardisc its long-teru course of congistent
progress, basced on years of roumrkable intellectual
effurt and achieveuent, by indefinitely tulerating the
mean anarchy of those not even reuutely comnected

with its internationally recugnised contribution 4o

pankind," W, 3, Devletoglou (Beunuiics Departuent),

Tics, Oct . ber 1968.
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(3) "On May lst, 1969, LSE's criminology professor,
Terence iorris, told the Coonons Select Coudttee that
LSE rehels exhibited uwental disturbances characteristic
of 'anal fixation!'" - Paul Hoch, iAcadcnic Freedon in Action.

(4) ".....in their power relativns with cach other British dons
do set the wierld a shining oxanplés.......we shall hardly
find o wore perfectly suverned society than o British

university". Poter Wiles (dconuiics Dept), Anarchy and
Culture,

(5) "students have no experience of life or of the precarious basis
of such civilisatiun as we have., They are supported in
conceptual LUXUrY.......And it is even odder that the wmost
chronic noraliscrs should be socioluzists, beocause their
sense uf outrage can only be based on an incapacity to
understand any svciology. That is why they turn sociology
into ideology, and justify themsclves." David Hartin
(Sociology Dept) Anarchy ond Culture.

Notes The above quotation is reproduced exactly as it appeared in
the first editiin of this paophlet. & few wecks after it vas
published, I received a letter from Prof, lartin. After
couparing uc to the Swiss Anabaptists (1n s.ile ways a
healthy complinent!) he continucd: "I wish your hostility
to the printed word did not cxtend to wisquoting ne. I aun
not the cuthor of the uangled nonsense I an credited with
in your account of your scholarly travaeil at the Schoovl. T
notice you also couiplain that I haven't written to you.
I afraid there secued 1little point in doins so. The
Catholic church has a categery of porsuns described
Vinvineibly ignorant! and against such the persistent usc
of raticnal suasion is regarded as a work of supererogation.!

The iznorance is the professcor's.The words quoted above
stand. They can be found in nis cssay "The Dissolution of
the Monastrics" on pages 5-6 of the book he edited,
jnarchy and Culture (Routledse & Kegan Paul, 1969).

Prof, Martin can, however, toke comsclation in the knowledge
that tho Catholic Church wuuld regard his nistake only as
a venial sin!

Published by SOLIDARITY (ILondon), c¢/o 27 Sandringham Road, London NW11.
November 1972.
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CUNIVERSITY OF LONDON

B Sc, (Unemployment) Examination 1972
' CPART IT

COMMON S ENGSE

Monday 24th May, 2.30 to 2.45

Answer FOUR questions, at least TWO of which are on the paper

'If a question is worth doing, it can't be done in forty minutes. If

it can be done in forty minutes, then it's not worth doing.' Consider.

Either (a) Assess the contribution of Victor Serge and Margaret Mead
to educatlon theory,* or (b) 'In examlners' hands students cease to be
historical actors in their own right. Discuss.

How valid is the concept of fadilure?

'What evidence does recent survey research provide regarding the reasons.

why a paper would be counsidered a first at one university and a failure
at another?

'Education is the opiate of the middle classes'. ‘Compare and contrast
this concept to the one of ‘equal opportunity in education': which of
these two concepts can better explain present conditions?

What do you understand by the term 'understand'?

'The seeds of Fascism are to be found, not in the organisation of force
but in the organisation of the school!. Discuss with reference to the
works of Wilhelm Reich,

How far 'does the fact that one never sees. an examination paper after
one has written it contribute to the interest of the activity?

Discuss the role of creativity in the examination room.

Who determines the syllabus? To what extent can one satisfactorily
answer this question at either the local or the national level?
Discuss with reference te any one socio-economic system.

tSuccess is a nineteenth century invention'. Discuss.

Outline the functionalist nature of present education. Why is knowledge

‘of the functional nature of education not oonduc1ve to the control and

manipulation of students?

When did you first realise that you were sﬁperior to 96% of the rest
of the population? : :

% Neither Victor Serge nor Margaret Mead ever went to school.
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